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Quick Guide to Rating the Measures

1.

Review your documentation/evidence.

Review your own observation notes, observations from others (including teachers,
family members/caregivers, and other service providers or caregivers, obtained
through interview or conversations), and other documentation, including samples of
children’s work, photographs, and video/audio recordings of children’s communication
and behavior.

Carefully read the definition and the descriptors, looking for mastery.
Read the descriptors before you read the examples. As you read the descriptors,
try to narrow down which one is most consistent with your observations and other
documentation of the child’s typical behavior. A developmental level is mastered if the
child demonstrates the knowledge, behaviors, and skills defined at that level:

= Consistently over time

= |n different situations or settings

Important Note: When reading the descriptors, be sure you understand and pay
attention to semicolons and the words “or” and “and.” Most descriptors define a single
skill or behavior, but some include more than one. If the descriptor includes:

« The word “or;” the child only needs to demonstrate the behavior in one of the
ways listed for the developmental level to be considered mastered.

« The word “and,” all parts of the descriptor are required for mastery and need to
be observed together.

- A semi-colon (;) followed by the word “and;” the child must demonstrate all
the behaviors listed to master the level, but not necessarily during the same
observation.

3.

After you read the descriptors, consider the examples.

The examples represent only some of the possible ways a child might demonstrate
mastery. They are not a checklist of what the child must demonstrate. It is possible
that a child does not demonstrate any of the specific examples provided, but does
demonstrate mastery in other ways that are consistent with the intent of the descriptor.

Based on your careful reading of the descriptors and examples and a review

of your decumentation, determine the child’s level of mastery.

Once you've determined the latest developmental level the child has mastered, mark it
appropriately.

Indicate if the child is emerging to the next level (when the option to mark
emerging is available).

If your observations indicate that the child has demonstrated mastery for a
developmental level and is also beginning to demonstrate knowledge, skills, or
behaviors described for the next level (although not yet consistently across situations
or settings), the child may be emerging to the next level,

Remember, the examples illustrate only some of the
many ways a child may demonstrate mastery.

DRDP (2015): A Developmental Centinuum from Early Infancy to Kindergarten Entry - Infant/Toddler View — August 1, 2015
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Intro-12 of 16



J DRDP (2015) | -

Desired Results Developmental Profile
Early Education Program Information Page

Child’s Information
Child’s name:

1a. Legal First Name:

1b. Legal Last Name:

Agency Identifier or Statewide Student Identifier (10-digit SSID)

Child’s classroom or setting:

Birth date (mm/dd/yyyy):

(] male [] female

Initial date of enrollment in early childhood program(mm/dd/yyyy):

Gender:

o vos W

Date child was withdrawn from the program:

~N

Ethnicity:
7a. What is this child’s ethnicity? Check one.

[] Hispanic or Latino [] Not Hispanic or Latino

7b. What is this child's race? Mark one or more races to indicate what this child
considers himself/herself to be.

[] Asian Indian [] Korean

[] Black or African American [ ] Laotian

[] Cambodian [] Native American

[] Chinese [] Other Asian

[] Filipino [] Other Pacific Islander
[] Guamanian [] Samoan

[] Hawaiian [] Tahitian

] Hmong [[] Vietnamese

[] Japanese [] White

[] Intentionally left blank

; ‘ 8. Does this child have an Individualized Education Program (IEP) or an
Individualized Family Service Plan (IFSP)?
[ Yes[] No [] Don‘tknow

DRDP (2015): A Developmental Continuum from Early Infancy to Kindergarten Entry — Infant/Toddler View — August 1, 2015

2013-2015 California Department of Education — All rights reserved

Assessor Information
Chanaing Tides Family Services
10. Person(s) completing the assessment:
Name/role:
Name/role:
Choose role from list below:
« Primary Teacher
» Special Education Teacher
« Early Intervention Specialist
+ Home visitor
o Other (please specify)__

9. Agency/site:

child?

11. Did another adult assist you with assessmélq
Provider

H Yes (role/relation):
] No

Child’s Language Information
12. Child’s home language(s)?

Is a language other than English spoken in the child’s home?

[]Yes []No
If yes a language other than English is spoken in the child’s home,
the ELD measures must be completed for preschool age children.

13. What language(s) do you speak with this child?

14. Did someone who understands and uses the child’s home language
assist you with completing the observation?
[] Yes (role/relation):

] No

[] Not applicable - 1 understand and use the child’s home language.
15. Child is enrolled in: (Check all that apply)

[] State Preschool [[] state Infant/Toddler Program
[] Head Start []First5

[] Early Head Start []Title 1

[] state After-School Program [_] Family Child Care Home
[]Special Education Services [_] Migrant g
[ Tribal Head Start (] Other '

Intro-10 of 16




DRDP (201 5) i A Developmental Continuum from 1. Chld' frst name {Legal):
55 Early Infancy to Kindergarten Entry 2. Child’s last name (Legal):

For Use with Early Intervention and Early
Childhood Special Education Programs 3. Date DRDP (2015) was completed (e.g, 09/07/2015) — / - / =

4, Assessment period (e.g. Fall 2015)

' special Education
Information Page

= i I T e - f
i . . . . . i
. Child Information Special Education Information ;;
il 5. Student ID (Issued by distric for reporting to CASEMIS) 14. Special education eligibility. Check one.
l ] O Autism O Intellectual Disability [0 Specific Learning '
i 6. Statewide Student Identifier (10-digit SSID) . L Deaf-Blindness L Hard of Hearing Disability i
! O Deafness O Multiple Disability O speech or Language
: [ Emotional Disturbance O Orthopedic Impairment Impairment g
'L 7. Gender [IMale [LlFemale ., Birtidateieg, H/GAIT Tonth / day / year [] Established Medical O Other Health [0 Traumatic Brain Injury |
; ; : . Disabilit Impairment O Visual Impairment ;
" 9. Special education enrollment. Check one. : R HiERSTIED R IR f
? O Individualized Family Service Plan (IFSP) O Individualized Education Program (IEP) ‘ | 15. Adaptations used in the assessment. Check all that apply. |

: A e | O Augmentative or alternative communication system O Functional positioning
;r‘/ . . | [0 Alternative mode for written language [ Sensory support
i Chlld S Language |I'If0|‘matI0n j O Visual support O Alternative response mode .
f : S O Assistive equipment or device O None i
o 10. Child’s home language(s): 11. Language(s) used with this child: i ve equip e NN
O English O Spanish O English O Spanish ]
| O vVietnamese [ Cantonese O Vietnamese L[ Cantonese 'é . i
i 0 Hmong [ Tagalog/Pilipino O Hmong O Tagalog/Pilipino !
‘ | Frogram inrormation
‘ [ Other (specify) [ Other (specify) i

! | 16. SELPA

Il 17. District of service

If yes, the ELD meastres must be completed for a preschool-age child { I

’ 12. Isalanguage other than English spoken in the child’s home? OYes OINo
i

e RS o PR =

| Assessment Information

—
Child’s Ethnicity
13a. Is this child Hispanic or Latino? Check one.

O Yes, Hispanic or Latino [J No, not Hispanic or Latino
i O Intentionally left blank

M

18. Name of person completing the assessment

19. Role of person completing the assessment:

|
!
i 2 i i i
i 13b. What is the race of this child? Check up to three. ] O Early Intervention Specialist [J Speech/Language Pathologist |
O Asian Indian 0] Hmong L1 Samoan ! O Occupational/Physical Therapist [ Teacher of the Deaf/Hard of Hearing
t O Black or African-American O Japanese O Tahitian i O Program Specialist or Administratar O Teacher of the Visually Impaired
g 0 Cambodian O Korean O Vietnamese i O Special Education Teacher [ Other
[0 Chinese O Laotian 0 White H
¥ "‘
{ O Filipino O Native American O Intentionally left blank | : : 2 i
i [ Gilamiati B ot st - 20, Assistance fompletmg the ass'essm‘ent. [:I.Yes CINo !
i O Hawaiian I Other Pacific Islander ] Ifyes, what is that person’s relationship to the child?

§ S

B) Use this Information Page for a child with an Individualized Family Service Plan (IFSP) or Individualized Education Program (IEP) served by a California Department of Education program.
DRDP (2015): A Developmental Continuum from Early Infancy te Kindergarten Entry — Infant/Toddler View — August 1, 2015~ © 2013-2015 California Department of Education — All rights reserved Intro-11of 16



Developmental Domain: ATL-REG — Approaches to Learning-Self-Regulation

ATL-REG 1: Attention Maintenance

\_Child develops the capacity to pay attention to people, things, or the environment when interacting with others or exploring play materials

"Mark the latest developmental level the child has mastered:

+ Drops one thing in order
to reach for another.

= Dumps toy animals from
container, puts animals
backin the container, and
then dumps them out
again.

adult and continues
when the adult steps
away briefly.

« Continues playing with
toy cars, adding a bridge
offered by an adult
sitting nearby.

+ Looks through several
books on ownin library
corner during the
morning.

+ Listens to audio books
while looking at enlarged
pictures related to the
Stﬂi'y onascreen, on
own, during the morning.

Responding Exploring Building Integrating
Earlier Later Earlier Later Earlier Middle Later Earlier
O D (- = D
Attends orresponds | Shifts attention Maintains attention, | Maintains attention, | Maintains attention | There are no later levels for
| briefly to people, frequently fromone | on own or with adult | with adult support, on own during this meastre
| things, or sounds person or thing to support, during brief | during activities that | activities that last for
' another activities last for extended extended periods of
periods of time time
— Possible Examples
i« Pays attention toa » Turns attention toward | « Briefly watches other » Listens to a book fram « Makes a pile of pretend
moving mobile. an interesting toy, then children playing and then |  beginning to end and pancakes with play
- Niletsto tieviicasf back to an adultora resumes play with a toy. then gestures for an dough on own and then
e ic:ord child. ) adult to read it a second offers them to peers.
familiar person. - Resumes playing at sand .
- Gazsattiesiliia fice | ° Actively shifts interest table when an adult joins ’ = Builds multiple towers
; of; e riliar ersong from one child to another | indigging. - Starts working on a with interlocking blocks.
RElE playing close by. simple puzzle with an

ATL-REG 1

| O Child is emerging to the next developmental level
< Unable to rate this measure due to extended absence

Attention Maintenance

DRDP (2015): A Developmental Continuum from Early Infancy to Kindergarten Entry — Infant/Toddler View — August 1, 2015~ © 2013-2015 California Department of Education — All rights reserved
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Developmental Domain: ATL-REG — Approaches to Learning-Self-Regulation

ATL-REG 2: Self-Comforting

\_Child develops the capacity to comfort or soothe self in response to distress from internal or external stimulation

f Mari&he latest developmental level the child has mastered:

Responding Exploring Building Integrating
Earlier Later Earlier Later Earlier Middle Later Earlier

O (- O O O
Responds to Engages in behaviors | Comforts self by Comforts self in Anticipates need for | There are no later levels for
internal or external | that have previously | seeking a familiar different ways, based | comfort and prepares | this measure
stimulationin basic | worked tosoothe self | adult ora special on the situation self by asking
ways thing questions, getting

§ aspecial thing, orin
other ways

— Possible Examples

« Cries when hears a loud
naise.

» Closes eyes when taken
into bright sunlight.

+ Sucks thumb or fist to
soothe self.

« Turns away from sensory
experiences such as loud

« Retrieves a familiar
object, such as a blanket,
to soothe self when
upset.

= Softly hums or vocalizes
to self when lying down
for naptime.

= Goes to cubby and gets

« Asks what's going to
happen next, to get
ready to transition to a
new activity.

DRDP (2015): A Developmental Continuum from Early Infancy to Kindergarten Entry — Infant/Toddler View — August 1, 2015

« Brinas fistt n_— noises, bright lights,or | = Gestures “up”toa aphoto of family when [ - Requests favorite book to
fnngs Sh OI:"DU an specific textures. familiar adult to be upset after a parent read with parent before
BRI . picked up when sleepy. leaves. the parent leaves.
+ Nuzzles faceinto a
blanket or a familiar « Seeks contact with a - Seeksoutacozyplacete | - Moves away and covers
adult's shoulder when familiaradult whenatoy | getaway fromactiveplay [ ears when an adult
unfamiliar adults is taken by another child. |  of other children. brings out a vacuum to
approach. . ; . clean spilled sand on the
Remains seated.:r.l a fltii
small group activity
while manipulating a
favorite toy.
i
]
i
< Child is emerging to the next developmental level
< Unable to rate this measure due to extended absence
ATL-REG2 Self-Comforting

© 2013-2015 California Department of Education — All rights reserved
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Developmental Domain: ATL-REG — Approaches to Learning-Self-Regulation

ATL-REG 3: Imitation

\_Child mirrors, repeats, and practlces the actions or words of others in |ncreasmgly complex ways

’(Mark the latest developmental level the chlld has mastered

- Pays attention to
vocalizations from an
adult, such as cooing,
heard during an
interaction.

- Attends to an adult’s
face during an
interaction.

{ + Orients toward the
gestures of a familiar
| adult.

|

. Possible Examples —

» Makes a sound like
“Mmmmm” after
an adult makes the
“Mmmmm” sound
during feeding.

- Smiles when an adult
smiles.

« Widens eyes and
raises eyebrows after
observing these
movements on an
adult’s face during an
interaction.

- Opens and shuts hands
as an adult leads open-
shut-them finger play.

« Raises arms in the air,
following an adult’s
actions, during a game
of “So big!"

- Communicates,
“Bye-bye,” and
waves, after an adult
communicates, “Bye-
bye,” and waves.

- Holds a toy telephone
to ear and says, “Hello.”

- Places dollin front of a
toy shopping cartand
wheels it around the
room, placing objects
in the cart.

- Engages in exercise
movements that adults
typically do.

- Wraps a teddy bear
ina blanket and
communicates, “Night-
night.”

- Communicates, “Be
safe,” (using adult
intonation) when
friends begin to move
too fast through the
classroom.

- Pretends to cook a
meal by taking out play
food and pots, turning
on a toy stove, and
stirring the pots with a
spoon.

- Dresses up with fancy
shoes and clothes in
dress-up area, and
communicates, “It's

Responding Exploring Building Integrating
Earlier Later Earlier Later Earlier Middle Later Earlier
O () O (- O
| Responds to facial Imitates Imitates actions, Imitates a few Imitates multiple There are no later levels for
| expressions or approximations of or actions, steps of others’ this measure
vocalizations in basic | single simple actions | Repeats familiar or actions,
ways or sounds when words or gestures Repeats familiar or
| interacting with by others when actions or words Repeats phrases,
others interacting with them expener_tced atan experienced at an ;
earlier time earlier time d
'
|

time to party.”
| < Child is emerging to the next developmental level
| © Unable to rate this measure due to extended absence
ATL-REG 3 Imitation

DRDP (2015): A Developmental Continuum from Early Infancy to Kindergarten Entry — Infant/Toddler View — August 1, 2015 © 2013-2015 California Department of Education — All rights reserved
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Developmental Domain: ATL-REG — Approaches to Learning-Self-Regulation

ATL-REG 4: Curiosity and Initiative in Learning

\_Child explores the environment in increasingly focused ways to learn about people, things, materials, and events

i~ Possible Examples
« Orients toward a noise.

. = Turns head toward a
person who comes into
view or begins talking.

« Looks ata mobile.

,(alVIark the latest developmental level the child has mastered:
- . - . . ri
Responding Exploring Building Integrating E
Earlier Later Earlier Later Earlier Middle Later Earlier
(- (-] < O (- N/A N/A N/A ;
Responds to people, Notices new Explores people or Explores new ways to Explores through Explores by engagingin | Carries out simple Carries out multi-step ;
things, or sounds or unexpected things in the immediate | use familiar things, simple observations, specific ohservations, investigations using investigations, using
characteristics or environment including simple trial ormanipulations, or manipulations, or familiar strategies, avariety of strategies,
actions of people or and error asking simple questions | by asking specific tools, or sources of tools, or sources of
things questions information information

« Vocalizes or gazes at
a familiar adult who
makes an animated facial
expression or unusual
noise.

+ Smiles when an adult
begins singing a song.

« Moves arms or legs when
amobile begins moving
overhead.

- Bangs a drum with hands
repeatedly.

« Touches hair of another
child.

« Pats, pulls on, ar turns
pages of a board book.

- Watches intently as an
adult prepares snack.

+ Paints on paper and
on arm when given a
paintbrush and paint.

+ Molds sand using a cup.

» Tries using utensils to
work with play dough.

« Moves around a fish bowl
to continue watching a
fish as it swims around
objects.

= Drops a marble in a maze
and follows its path as it
rolls to the bottom.

« Asks, “What's that
doing?” when seeing
or hearing a bulldozer
across the street while on
a neighborhood walk.

» Puts adry sponge in water
and then squeezes it fo see
what happens.

» Observes a snail and
asks, “Why do snails have
shells?”

= Compares color or shape
of leaves gathered ona
nature walk.

« Uses amagnetic wand to
figure out which objects
on a table it will lift up.

» Uses a magnifying glass
to observe a caterpillar
closely, and describes
its pattern of colors and
number of legs.

« Places a variety of objects
in water to see which will
float and which will sink.

- Uses a communication
device to learn about the
new pet guinea pig.

+ Examines images from

informational books or a
computer to learn about
the habitats of different
animals.

+ Looks through a prism

held up to the light,

directing its motion until a |

rainbow of colors appears
on the wall.

« Sets up a project, with

an adult, thatinvolves
investigating the growth
of lima bean plants with
different amounts of
water, and documents
their growth.

ATL-REG4

DRDP (2015): A Developmental Continuum from Early Infancy to Kindergarten Entry — Infant/Toddler View — August 1, 2015

| < Child is emerging to the next developmental level
< Unable to rate this measure due to extended absence

Curiosity and Initiative in Learning

© 2013-2015 California Department of Education — All rights reserved
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Developmental Domain: ATL-REG — Approaches to Learning-Self-Regulation

ATL-REG 5: Self-Control of Feelings and Behavior

Child increasingly develops strategies for regulating feelings and behavior, becoming less reliant on adult guidance over time

[fMark the latest developmental level the child has mastered:

familiar adult.

pat child's stomach.

« Looks toward a familiar
adult when startled, and
relaxes when picked up.

to the toy another child
took.

« Calms when an adult
moves to sit closer on
the floor.

red one.”

Gets a towel when an
adult suggests that they
work together to clean
up a spill that the child is
upset about.

Accepts an adult’s
invitation to move closer,
after noticing child's
worried look when an
unfamiliar adult enters
the room.

it when an adult asks,
“Do you want to make it
again?”

Frowns, but goes to
play with something
else, when an adult
communicates that it
is not yet time to qo
outside.

adult when another child

takes a toy without asking.

ngdi ¢ day,” [l want to
sit here,” in Vietnamese],
when upset that there
are no empty chairs near
a friend.

Communicates, “Tai mudn

« Leaves the block area after
unsuccessfully attempting
to join peers, and then
moves to the dramatic
play area to join other
childrenin play.

Responding Exploring Building Integrating
Earlier Later Earlier Later Earlier Middle Later Earlier
! O O O O O N/A N/A N/A
Calms when comforted | Seeksafamiliaradult | Calmsself whena Relies on communica- | Demonstrates capacity | Expressesstrong Uses simple strategies | Uses socially
by an adult when distressed, familiar adult initiates | tion orguidance from | toregulate emotional | feelings through (e.g., leaving a appropriate strategies
and responds when contact, moves close, or | afamiliar adult to or behavioral reactions | constructive forms difficult situation, (e.g., negotiation,
i physically comforted by | offers a special thing regulate emotional or | insome moderately of communication, offering an alternative | compromise, verbal
f afamiliaradult behavioral reactionsin | stressful situations, seeking the assistance | toytoafriend) to reminders to self)
§ moderately stressful occasionally needing of familiar adults when | regulate own feelings | toregulate own
situations adult support needed or behaviors feelings or behaviors
. Possible Examples
| + Lessens orstops crying « Reaches toward a - Gets up and looks foran | - Lets go of another - Waitstoride afavorite | Insists that another child |- Offersatoyin exchange |- Communicates, “| want a
when picked up by an familiar adult to be adult after falling down, child’s toy and accepts tricycle without trying return a favorite doll, when another childhasa | turn.Can|luse the scooter
adult. comforted and nestles and then resumes play a different toy after to take it from another but when refused, asksa | desired toy. after you go around two
B into the adult when held. |  when the adult gives a a familiar adult child. familiar adult for help. « Kelassriohse ekl hio times?” after watching
: " . reassuring look. communicates, “She’s : : " S another child ride for a
arms when being held. | - Vocalizes to a familiar playing with the blue « Pausesand sighs after |- Communicates feelings is painting at an easel, while ;
Qi ta i ibiEta adult and calms when « Stops crying after an trich: Yot cari isa thie tower falls down, and of anger, through words “When isit my turn? I've ’ i
the adult reaches over to adult offers a toy similar ’ then starts to rebuild or gestures, to a familiar been waiting.” + Communicates, “Don’t

push!” to another child
trying to fit at the water
table, and then says,
“Here’s a place,” and
moves over.

Communicates to self, in
words or signs, that the

monsters are just pretend,
when attending toascary

story.

Uses a communication
device to suggest a
strategy to share the

[imited number of popular

art materials during a
collage project.

| O Childis emerging to the next developmental level

i < Unable to rate this measure due to extended absence
Self-Control of Feelings and Behavior

ATL-REG 5

DRDP (2015): A Developmental Continuum from Early Infancy te Kindergarten Entry — Infant/Toddler View — August 1, 2015

© 2013-2015 California Department of Education — All rights reserved
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f Developmental Domain: SED — Social and Emotional Development

SED 1: Identity of Self in Relation to Others

Child shows increasing awareness of self as distinct from and also related to others

"Mark the latest developmental level the child has mastered:

"« Quiets when hears a
familiar adult.

- Grasps an adult's finger
when palm of child's
hand is touched.

mouthing it.
= Touches others’ hair
when it is within reach.

« Plays with sound by
repeating grunts and
squeals.

spoken or signed.

= Points to picture of self
on the wall.

» Smiles when a familiar
adult enters the room.

Luis,” in Spanish].

» Communicates names
of immediate family
members in a photo.

= Looks to new baby sister
and communicates her
name.

- Communicates, “I'm
making cookies—just
like Grandma!” while
rolling play dough.

« Draws picture of a house
and communicates, “This
is my house.”

“His hairis red!”

« |dentifies own height,
as indicated on a growth
chart posted on the wall.

- Narrates details while
drawing a picture of a
friend.

+ Draws a picture of own
family, representing traits
such as heights and hair
colors.

because we couldn't go
outside.”

= Communicates that a
friend is happy because he
is going to have a birthday
party.

+ Says, “Ayokong hawakan
ang susd. Na tatakot ako,”
["I don’t want to touch
the snail. It scares me,” in
Tagalog].

Responding Exploring Building Integrating
Earlier Later Earlier Later Earlier Middle Later Earlier
O O O O (- N/A N/A N/A

| Responds in basic Uses senses to explore | Recognizes selffand | Communicatesown | Expresses simple Describes self or Describes own prefer- | Compares own
| ways to others self and others familiar people name and namesof | ideasaboutselfand | others based on ences or feelings; preferences or :
| familiar people (e.g., | connection to others | physical and ] feelings to g
' “dada,” “mama,” characteristics Describes the feelings | those of others !
“grandma,” or or desires of family '
sibling’s name) members, friends, or
' . other familiar people |
— Possible Examples ;
- Attends to a familiar - Examinesownhandor | - Orients toward a familiar | » Communicates, “Me « Actsoutroles fromown |- Communicates, using - Communicates to an adult, | - Selects a pink scarf fora ii

adult during feeding. foot by looking atitor adult when own name is llamo Luis,” ["My nameis | family in pretend play. communication board, “| was mad when it rained | friend whose favorite color

is pink, then selects a blue
scarf for self.

« Communicates to a
peer that they both like
peanut butter and jelly
sandwiches.

- Communicates, “Jk &2
HChEAk, HIEFRH
JHAREHL" [ ove
to swim, but my sister
doesn't,” in Chinese].

DRDP (2015): A Developmental Continuum from Early Infancy to Kindergarten Entry — Infant/Toddler View — August 1, 2015

| < Child is emerging to the next developmental level
i < Unable to rate this measure due to extended absence

Identity of Self in Relation to Others

© 2013-2015 California Department of Education — All rights reserved
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